
Appendix 1 - A Tool for Understanding and Reframing Behaviour 
 

Describe the behaviour 
Review and be curious 
 

Reframe the Behaviour 
from for example: “He’s just lazy” or 
“She just wants to get attention”  
to something more helpful. 
Examples of reframing- 

Reflections 
How is this behaviour understandable? 
What’s getting in their way/what are the 
barriers? 
How can we help? 

Adult response 
What do we need to intentionally 
teach?  
Find the barriers and remove them 

Be the stress detective 

- why and why now? 
 
What is the typical adult response? 

• Is there an adult response 
plan? 

 

• Is the plan helpful, shared, 
used and understood? 

 

• Is there a personalised 
stress/distress 
management plan? 

 
Consider the environment 
Is there adequate differentiation for 
learning and sensory needs and 
personal strengths 
 
How are rules shared, talked about 
and explained? 
 
 

Avoidant: in ‘fight/flight’ survival mode 
 
Defiant: in ‘fight/flight’ survival mode, coping with threat 
 
Aggressive(controlling): outside window of tolerance. Dysregulated 
in the hyperarousal state as a result of becoming distressed. Now 
in ‘fight’ survival mode, adaptive strategy to manage underlying 
vulnerability e.g. fears, anxieties, helplessness, confusion, shame, 
or feeling frightened  
 
Attention seeking attachment/connection needing: they need time 
and attention for something in that moment (they do not feel safe 
and secure yet and trying to gain a sense of belonging) 
 
Withdrawn: cautious possible indicator of an emerging 
‘flight/Hyperarousal and or freeze’ response being used to cope 
with the situation 
 
Rude: self-protective: “I need you to know how I feel so I’m going 
to make you feel like it too so you will help me”, or “I don’t think 
you like me/don’t care”. In fight mode. 
 
 
Not engaging: doesn’t feel safe yet. possible indicator of an 
emerging dysregulation response being used to cope with the 
situation. 

The impact of trauma 
For example-How have any adverse 
experiences affected their ability to trust, 
share attention? (confirmed or assumed) 
 
Feelings fuelling the behaviour 
Is the child/young person projecting their 
feelings onto you? Are you inadvertently 
re-enacting previous relationships? Are 
you too distressed by the behaviour to co-
regulate? 
 
Attachment history- what is their survival 
strategy? 
How have earlier experiences shaped the 
child/young person’s preference for 
connecting with others? How is this being 
challenged/affirmed? 
 
Social development 
Can they play with or are they better 
alongside? Can they share and 
negotiate? Do they show empathy? 

Structure and Predictability 
Visual routines, preparation for 
transitions, opportunities for sensory 
input and relaxation 
 
Adapt the learning  
Small steps, time limited, clear and 
realistic expectations, choice and use 
the child/ young persons’ strengths 
Rhythmic/repetitive intervention/support. 
 
Relationships with the staff 
Compassionate and kindness in the 
greetings, verbal language and body 
language; genuine empathy for tough 
times, exploration of feelings, use of 
regulate/relate/reason. Use PACE. 
 
Relationships with peers 
Role playing and social stories, mentors, 
clear roles in any group activity, reduce 
competition, increase play and fun. 
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Appendix 2: STAR Analysis 
 

What happened at the time? What staff could do differently in the future. 

Setting (Time, environment, relationships, etc.) 
 
 
 
 
 

 

Trigger (stressors)  



 
 
 
 
 
 
 

Action (What happened?) 
 
 
 
 
 
 
 

 

Response (What the adults did?) 
 

 

 
Appendix 3: Adult Response Plan 

 
Window of Tolerance 
 
What the child/young person 
is like when regulated, calm 
and engaged?  
 

How best to support and maintain this and support regulation 
 
 

Dysregulation 
 
What are the first signs that 
things are becoming too 
stressful? 
 
 

Strategies to support and to co-regulate 
 
 
 
 
 

Hyperarousal 
 
What are the communicating 
behaviours? 

Interventions necessary to support and co-regulate  
 
 
 



 
 

Hypoarousal 
 
What are the communicating 
behaviours? 
 
 
 
 

Interventions necessary to support and co-regulate  

 
 
Appendix 4:  Environmental Checklists for children/young people with additional Social Emotional and Mental Health (SEMH) needs 
 
Consider the needs of a specific child/young person before exploring the school environment with them in mind.  

 The questions are designed to be prompts to inform One Planning. 
 

Safety Y/N n/a What needs to be done 

If deemed appropriate, has a risk assessment been completed to assess 
and manage risks involved in the provision for the child/young person? 
 

  

Have actions been taken to address identified risks? 
 

  

Have staff received appropriate training as part of addressing identified 
risks?  
  

  

Have parents/carers been involved in the assessment and planning to 
support the safety of their child/young person in alternative learning 
provision? 
 

  

Have parents/carers been informed of any incidents where safety of their 
child/young person has been of concern? 
 

  

Is the child/young person feeling secure in their relationships with adults 
and peers?  
(see Social Interaction section) 
 

  



The individual checklists complement each other, but separate different alternative learning provision environments in order to consider a child’s presentation in different contexts thus drawing attention to differences and 
similarities. Some questions are therefore repeated. 

 

 

 

 

 

 

 
The Learning Environment Y/N 

n/a 
What needs to be done 

The SEND Environment Y/N n/a What needs to be done 

Has a One Page Profile been completed for this child/young person? 
 

  

Are procedures in place to share the One Page Profile with familiar adults 
and those unfamiliar with the child/young person eg. supply teachers? 
 

  

Is One Planning in place for this child/young person? 
 

  

Is there a current Adult Response Plan in place for the child/young person? 
 

  

Are major/repetitive incidents or communicating behaviours which cause 
concern analysed so changes can be planned for? (using ABC/STAR 
analysis tools) 
 

  

Has the school/setting communicated appropriately and effectively with the 
child/young person’s parents/carers? 
 

  

Does the child/young person separate appropriately from parents/carers at 
the start of the day and return happily to them at the end of the day? 
 

  

Are parents/carers requesting parenting support at home and have they 
been appropriately signposted? 
 

  

Are there any outside agencies already involved in the support for the 
child/young person? 
 

  

If outside agencies are involved, have their recommendations been 
followed effectively? 
 

  

Have interventions provided by outside agencies been delivered? 
 

  



Have the child/young person’s views about their learning been sought? 
 

  

Is the child/young person able to access support quickly in the classroom 
when necessary? 
 

  

Is a Learning Support Assistant directed to support the child/young person? 
 

  

Does the Learning Support Assistant have a good understanding of the 
child/young person’s needs? 
 

  

In line with best practice, does the Learning Support Assistant offer hover 
support? 
 

  

Are there procedures in place to regulate and monitor the use of 
personalised provision if necessary? 
 

  

Is there safe place that the child/young person can access within the 
classroom when necessary? 
 

  

Is the child/young person seated in a place that supports their needs eg. 
away from distractions or close to the exit? 
 

  

Is the child/young person able to attend to and engage with whole class 
learning? 
 

  

Is the child/young person seated with good role models and away from 
others who may prove distracting? 
 

  

Is the child/young person able to work effectively with peers in a group? 
 

  

Is the child/young person able to focus and complete independent work for 
an appropriate period of time? 
 

  

Are adults using positive language around and to the child/young person? 
 

  



Are adults using the language of Growth Mindset to support the child/young 
person? 
 

  

Are the child/young person’s feelings and emotions acknowledged? 
 

  

Do staff react consistently to communicating behaviours? 
 

  

Are rewards and consequences given fairly and consistently?   

Is the child/young person given access to sensory, movement or brain 
breaks when necessary? 

  

Have the child/young person’s sensory needs been explored? If so, has 
provision been made for them? 
 

  

Does the child/young person have good relationships with the adults in the 
classroom? 
 

  

Does the child/young person enjoy being given responsibility? 
 

  

Are there times when the child/young person can focus on work for longer 
periods of time? 
 

  

Are there specific subjects that the child/young person finds more difficult to 
engage with, such as Literacy or PE? 
 

  

Is the child/young person able to work outside of the classroom when 
appropriate? 
 

  

Is the child/young person supervised adequately when out of the 
classroom? 
 

  

Do all staff know how to react to the child/young person and his/her 
communicating behaviour when encountering them in the school? 
 

  

Is the child/young person able to follow normal school rules and routines 
without additional supervision e.g. using the toilets appropriately, sitting 
with peers in assembly? 

  



Is the child/young person able to line up with their peers? 
 

  

Does the child/young person have any other significant relationships with 
staff or children around the school? 

  

 

 

 

 

 

 

 

 

 

 

 

 
Social interaction  
(less structured environments) 

Y/N 
n/a 

What needs to be done 

Have the child/young person’s views about friendships and 
relationships with adults and peers been sought? 
 

  

Does the child/young person have friends they can play with? 
 

  

Is the child/young person able to interact appropriately with other 
children/young person beyond their friendship group? 
 

  

Is the child/young person able to play safely and independently? 
 

  

Are there systems in place that allow the child/young person to 
access play opportunities eg. play leaders, equipment? 
 

  

Are there alternative, more structured environments available within 
the school available to support the child/young person eg. lunch 
clubs? 
 

  



Does the child/young person know how to access adult support in 
less structured environments? 
 

  

Do the adults supervising have a clear understanding of the 
child/young person’s needs? 
 

  

Do staff react consistently to communicating behaviours? 
 

  

Are rewards and consequences given fairly and consistently? 

 
  

Appendix 5: Risk Assessment Guidance 
 
Key Questions for the Risk Assessment 
 
1. Assess the risk and reducing the potential for harm 
Adopting precautionary and preventative steps which help to avoid, prevent, minimise or mitigate incidents where staff can be harmed.  Maintaining a sense of proportion in relation to the assessed risk. 
Best practice will be to involve parents/carers / referring agency and the child or young person in this risk assessment process. 
 
Possible questions to inform the risk assessment 

• What harm could occur and how severe could this be?  How likely is this harm? 
• What information is provided for staff, how is it communicated? 
• Is the right level of training provided to relevant staff? 
• Are there changes needed to the way people carry out their duties or where they work? 

• Has there been sufficient accounting of the site layout and the knowledge of the immediate working environment? 
• Incident recording and response to incidents. 
• How is any information, reports, involvement with other agencies such as the police and Children’s Social Care shared? 

  
The assessment will include: 

• Identified vulnerable child/young person (those that are most likely to become dysregulated when, where including activities and areas). 
• Existing preventative measures and evaluation of the other potential risks. 

• Additional preventative and control measures identified, including timescales. 
• Communication procedures and review arrangements. 

 
2. Write an action plan 
Any actions should be written monitored by Centre Manager/Senior Management and Governors to ensure that all items identified have sufficient resources allocated and have been addressed. The plan 
should be fit for purpose and tailored to managing the specific risk presented by identified child/young person or groups of children and young people. The plan should include the following: 

• Action required, 

• Action by whom 
• Risk priority 
• Projected timescales 

• Date completed 



 
3. Monitor, Review and update the assessment 
Any risk assessment should be regularly reviewed and updated. It also should be visited again following a significant incident to reflect on any learning or additional protective measures.  
 

 


